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DISCLAIMER 

The designations employed and the presentation of material throughout this report do not imply the 

expression of any opinion on the part of Ministry of General Education and Instruction (MoGEI) or 

GESS concerning the legal status of the country of South Sudan, its territory, city or area or 

authorities, or concerning frontiers or boundaries. 

 

The findings and recommendations in this report pertain to a Wash Facility Assessment in Schools 

(WinS) report and are tentative within the scope of the assessment design employed and limitations 

explained herein, and require validation. Circulation is limited to those that manage and implement 

GESS2 and other key education stakeholders. 
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intellectual property licenses for the Open Access Creative Commons (http://creativecommons.org).  
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Foreword 
 

This Preliminary Report of the WASH Facility Assessment in schools is one of the key milestones 

in my Ministryôs roadmap towards the reopening of schools in a safe environment in the aftermath 

of the COVID-19 crisis. It should be read in conjunction with the data set that has been generated 

to inform the development of this report, both of which will contribute significantly to our efforts to 

uphold the right to education for every citizen in this country as enshrined in our Constitution and 

the General Education Act, 2012.   

 

One of the key objectives of the WASH assessment has been to establish the number of schools 

across the country which have the required WASH facilities in order to be able to address any 

shortcomings. This is critical to being able to safely re-open schools.  

 

The Report has readily available data and information that can be used by all stakeholders and 

development partners for appropriate planning to improve WASH facilities in schools, and I invite all 

to provide any appropriate feedback. 

 

Hon. Awut Deng Acuil. 

Minister of General Education and Instruction 
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Executive Summary  

 

Introduction   

The provision of sanitation and hygiene facilities with the required provision of water is important for 

the overall health and well-being of children. WASH facilities in schools are of critical importance  in 

contributing to the prevention of diarrhoea and worm infection (with their implications for 

malnutrition), malaria, and respiratory tract infections, all of which are major causes of childhood 

illness and death in South Sudan. The current COVID-19 crisis has underscored the need to have 

comprehensive WASH facilities at the school level.  

 

Assessment objectives  

The main objective of the assessment was to ascertain the current provision of WASH facilities and 

their functionality1 and accessibility for  all children including those with disabilities within schools in 

readiness for school reopening following closure in March 2020 due to the COVID-19 pandemic. 

 

Methodology  

The assessment was designed to provide status based on information from 5,500 schools. They 

included ECD centres, Primary, Secondary, AES, ALP and TTI schools across the 10 ten states 

(and corresponding three administrative areas) in South Sudan. Enumerators moved from school 

to school accessing all the required information at the actual school level. The data was collected 

from September to October 2020 combining quantitative and qualitative methods using tablets with 

questionnaires digitalised using the Kobo Collect mobile application. This mixed-methods approach 

was adopted to enable the validation of responses. While the survey was generally quantitative, 

using a structured questionnaire, the qualitative aspect utilised direct observation of WASH facilities 

in schools, in particular,  the provision and functionality of toilet facilities and handwashing facilities, 

and the availability of the necessary water to support the same, including the accessibility of these 

facilities to children with disabilities.  

 

 
1 For the purposes of this report, ñfunctional WASH facilityò is defined as ñany WASH facility, toilet or handwashing 
facility, and water access, which is to  be usedò 
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Key findings2 
 

Due to accessibility issues at the time of conducting the survey, the assessment is based on having 

accessed data from 75 percent (4,159) out of the targeted schools (5,500) listed in SAMS.  

Availability of required water  

91 percent (3,802) of the schools assessed have access to water which is available from one or 

more of  the following sources - borehole, piped water, protected/unprotected spring or well, 

rainwater, surface water and/or tanker. 9 percent (357) of schools have no access to any type of 

water source. Actual adequate3 sources of water, however, are only available in 72 percent of the 

schools assessed, with boreholes the most common adequate source, but where only 45 percent 

of these boreholes lie within the vicinity4 of the school.  The remaining schools might have access 

to water, but they are reliant on sources, which are both outside their direct control and of dubious 

quality.  

Provision and functionality of toilet facilities  

60 percent (2,478) of the assessed schools have toilets5, with half of these having separate facilities 

for girls. The majority of these toilets (78 percent) are pit toilets with a slab, the remainder not having 

a slab. Only a small number (19 percent, 316 schools), of the girlsô toilets were reported as having 

menstrual hygiene components6. Access to toilets for children with disabilities was found to be 

extremely low with only 40 percent (672) of the  toilets being accessible to learners with disabilities. 

Provision and functionality of handwashing facilities 

The assessment established that availability of hand-washing facilities7 in schools is low with only 

33 percent (1,366) of schools assessed having a functional8 hand-washing facility available at the 

time of the survey.  

 
2 The report must be read in conjunction with the data set that has been generated to inform the development of the 
report 
3 For purposes of this report, ñadequate òis defined as ñborehole, piped and protected wellsò 
4 For purposes of this report, ñvicinityò is defined as ñwithin the school compoundò 
5 For purposes of this report, ñtoiletò is defined as ña designated place, where one can execute oneôs bodily functionò 
6 For purposes of this report, ñmenstrual hygiene componentsò is defined as ñbuckets, soap and waste disposalsò 
7 For purposes of this report, ñhandwashing facilityò is defined as ña designated place in a school, where hands are 

meant to be washedò 
8 For purposes of this report, ñfunctional facilityò is defined as ñany WASH facility, toilet or handwashing facility, which is 

adequately equipped to  be used for the intended purposeò 
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Key Recommendations 
 

Every child and school staff member have the right to a safe and healthy learning and teaching 

environment, including access to adequate WASH facilities, especially in the light of the pandemic. 

Also, there is a growing evidence that there is a correlation between improving access to WASH 

facilities in schools and positive health and educational outcomes for learners (Erhard at al 2013). 

Therefore, the need is for the Government to invest in improving the WASH facilities in schools 

based on this WASH assessment. With this in mind actions are required in three main areas, the 

provision of water, toilet facilities, and handwashing facilities. 

Required water  

¶ Ensure that all schools have access to an adequate water supply with a focus on the 28% without 

access to an adequate supply, and on the schools where access to a borehole is outside the 

vicinity of the school. 

Toilet facilities  

¶ Construct disability-friendly and gender separated pit toilets with slabs in schools with no toilets.  

¶ Construct slabs for pit toilets without slabs in assessed schools and ensure they are constructed 

with accessibility for those with disabilities.   

¶ Incorporate menstrual hygiene components in all the toilets for girls. 

Handwashing facilities 

¶ With overarching support from the Education Cluster, establish or improve hand washing 

facilities in all assessed schools and ensure all hand-washing facilities are disability-friendly. 

Complete the assessment of schools, which were not visited 

¶ This needs to be done in order to ensure comprehensive state coverage.   
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1 Introduction and Background9 
 

 

1.1 Context 

School closures due to COVID-19 have left over 1.5 billion learners out of school (UNHCR 2020). 

Governments are pursuing a variety of approaches to mitigate school closures. At the same time, 

countries globally are undergoing significant economic contraction. 

 

Multiple projections from diverse sources note that both enrolment in and attendance at school, as 

well as learning will fall due to the pandemicôs effects on the economy and education systems. 

COVID-19 could result in a loss of between 0.3 and 0.9 years of schooling  (World Bank 2020). 

Close to 7 million learners in primary and secondary schools could drop out due to the income shock 

of the pandemic alone, and many more households face likely reductions in yearly earnings.(World 

Bank 2020). 

 

These outcomes are likely to impact significantly and disproportionately on low income households 

and communities. Moreover, exclusion and inequality will likely be exacerbated for already 

marginalised and vulnerable groups, for example, girls, ethnic minorities, and persons with 

disabilities, are more likely to be adversely affected by the school closures. 

 

Globally, five months school shutdown (which is the average timeframe for the current global 

education shutdown) is estimated to generate learning losses that have a present value of $10 

trillion (World Bank 2020). By this measure, the world stands to lose as much as 16% of the 

investments that governments have made in this cohort of learnersô basic education (World Bank 

2020). This underscores the need for swift policy responses to offset the learning losses resulting 

from the pandemic and accelerate learning by building more equitable and resilient post-COVID 

education systems that enable children to learn continuously both in schools and at home. 

 

In South Sudan, before the first COVID-19 case was confirmed on 5th April 2020, the country took 

several steps to mitigate the risk of the pandemic reaching and spreading in the country. This 

 
9 As indicated by the Honourable Minister, the report should be read in conjunction with the data set that has been 

generated to inform the development of the report 
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included the suspension of sporting, social, political, and religious gatherings for an initial period of 

six weeks, which was subsequently extended. Classes in schools and universities were also 

suspended and all learning institutions closed in a bid to reduce the exposure of learners and the 

possible wider spread of COVID-19 in the community. 

 

Today, the global COVID-19 pandemic is affecting countries around the world and is now steadily 

increasing in South Sudan. The COVID-19 crisis in South Sudan is more than a national health 

emergency. It will have a significant negative impact on the humanitarian situation and any socio-

economic and political progress the country has made over the past couple of years. Responding 

to the COVID-19 crisis, therefore, requires a comprehensive, multi-sectoral approach.  

 

In response to the threats posed by the virus, the Transitional Government of National Unity of South 

Sudan developed and is implementing the National COVID-19 Response Plan, a public health 

response plan that acts as an addendum to the 2020 Humanitarian Response Plan (HRP). On the 

other hand, the humanitarian community is working with development actors and donors to support 

the Governmentôs national response, with emphasis on prevention and mitigation to ensure the 

continued delivery of essential services; and laying the groundwork for socio-economic recovery.  

 

Delivering essential services and assistance to the most vulnerable╒, including older people, people 

with disabilities, poor urban dwellers, women and girls,  who have been newly hit by the effects of 

the pandemic, is a critical component of the national response. Humanitarian operations are 

expected to continue ensuring that communities avoid other serious risks apart from the virus, 

including renewed conflict, hunger, and illness from other, more preventable, diseases.  

 

1.2 Assessment Background 

As with other countries globally, the Government of the Republic of South Sudan (GRSS) 

announced the closure of schools and other educational institutions across the country as a key 

prevention measure to curb the spread of COVID-19. Effected on March 23rd, 2020, this directive 

to close all schools is still in effect as of the end of January 2020. While this prevention measure 

was an important step to encourage physical distancing, to date 60% of the school yearôs 

instructional days for 2020 have been missed, resulting in a substantial loss of learning time.10 In 

 
10 At the time of writing, half of Term 1 days (35 of 50 days) and 67.5% of Term 2 days (50 of 74 days) were missed due to school 

closures. 
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response to the school closures, the Ministry of General Education and Instruction (MoGEI) was 

mandated by the Presidency to coordinate the preparation of a national COVID-19 Emergency 

Preparedness and Response Plan for the education sector. The overall aim of the plan is to guide 

the sectorôs response to ensure continued education service delivery to the learners during and 

beyond the school closure. 

 

As part of the response plan, safety protocols including controls around physical distancing, school 

community sensitisation on the use of safe and functional WASH facilities were put in place, and 

schools were mandated to adhere to the measures. A key question asked was how to ensure that 

schools are safe when they eventually reopen? 

 

With this in mind, this  assessment was commissioned to assess the availability and condition of 

WASH facilities and other amenities necessary to safeguard learners in preparation for school 

reopening across South Sudanôs 10 states and three administrative areas. 

 

1.3 Problem Statement and Rationale 

Every child has the right to a safe and healthy learning environment, including adequate WASH 

services.  However, more than half of all primary schools in developing countries have inadequate 

water facilities and nearly two-thirds lack single-gender facilities (UNICEF 2010). The shortage of 

WASH facilities in schools (WinS) puts the health and survival of the most vulnerable children at 

risk. Limited access to safe drinking water, lack of basic sanitation facilities and poor hygiene 

practices negatively impact on the overall health status and development of children and leads to 

an inability to learn and school absenteeism. Globally, learners lose many school days because of 

water-related illnesses (UNDP 2006). Sufficient access to WASH facilities is important for child 

survival, due to their critical significance in the prevention of diarrhoea and worm infestations (with 

their implications for malnutrition), malaria, and respiratory tract infections, all of which are top 

causes of childhood illness and death in South Sudan. The COVID-19 crisis has underscored the 

need to strengthen WASH preventive measures in schools across the country. 

 

The core objective of this assessment was to establish the WASH status in all schools in preparation 

to school re-opening in South Sudan amidst the COVID-19 crisis.  Specifically, the assessment was 

focused on establishing the number of schools that require installation and/or rehabilitation of WASH 

facilities in preparation for the safe reopening of schools. 
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1.4 Significance of the assessment 

In South Sudan, there is limited data on the status of WASH facilities in schools, something 

especially challenging when facing a crisis like COVID-19. Closing this evidence gap is critical. 

There was a need to conduct a rapid but comprehensive WASH facility assessment in as many 

schools as possible across South Sudan.  

 

The results from this assessment provide a baseline for WASH facilities in schools to inform planning 

and budgeting for both MoGEI and the donor community. This assessment also sought to identify 

any WASH facility gaps that may be managed by schools using local resources. Furthermore, the 

assessment results can help to identify schools that require intervention before the reopening of 

schools and thus aid the allocation of available funds from both government and development 

partners. Moreover, the assessment results provide data to support any need to allocate increased 

funding for required targeted interventions. Ultimately the assessment supports enabling schools to 

be safe for the resumption of learning, whilst also  contributing to curbing the spread or transmission 

of COVID-19 infections.  

 

1.5 Study Objectives 

The main objectives of the assessment were to:  

¶ Provide information on key WASH facilities in schools that will serve as a baseline for all 

stakeholders, the  information to include:  

o Summary of schools assessed across the country.  

o Water sources/points, latrines, and presence, and functionality of handwashing facilities.  

¶ Provide information that will help prioritisation for spending of available resources and/or the 

reallocation of the resources necessary to establish or rehabilitate WASH facilities in schools in 

preparation for the safe reopening of schools. 

The specific objectives of the assessment were: 

¶ To assess the availability and type of water supply points, their functionality, and the existence 

of drinking water facilities. 

¶ To assess the availability and functionality of toilets.  

¶ To determine the existence of handwashing facilities with needed supplies, and observe the 

status of handwashing and sanitation facilities.   
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¶ To assess available WASH facilities for gender and disability inclusion. 
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2 Methodology 
 

2.1 Study Design and Approach  

The methodology adopted in undertaking this assessment combined quantitative and qualitative 

methods. A mixed approach was used for purposes of complementarity, triangulation, and validation 

of responses. Whilst the greater part was quantitative using a structured questionnaire, the 

qualitative aspect focused on direct observations of WASH facilities concerning the presence and 

cleanliness of toilet facilities and hand washing facilities, and the availability of water. 

 

The unit of analysis was the school with the head teacher being the main respondent. The 

assessment was to target all functioning schools, circa 5,500, supported by the government and 

other stakeholders (faith-based community, NGO and private) in South Sudan as per the  SAMS-

2020 enrolment data. The purpose was to enable the development of a database on WASH 

infrastructure and practices in all schools in South Sudan.  

 

The assessment was conducted from September to October 2020 across ten states (and 

corresponding three administrative areas). The data collection was led by the GESS Knowledge 

Evidence, Research and Learning (KERL) team, and overseen and supervised by MOGEIôs 

Directorate of Planning and Budgeting. A combined team of enumerators from the GESS State 

Anchors and State Ministries of General Education and Instruction staff collected the data.  

 

2.1.1 COVID-19 Research Considerations 

Adhering to the Standard Operating Procedures (SOPs) provided by the Government in response 

to COVID-19, the assessment team leader processed assessment clearance from the National and 

State COVID-19 Taskforces to authorise data collection within the functional schools across all 

states. The assessment team then adhered to the SOPs provided from the Taskforce, which 

included wearing face masks during the training and data collection, using hand sanitisers and/or 

washing hands, and adhering to physical distancing guidelines. The assessment team also provided 

an update to the National and State COVID-19 Taskforces upon completion of data collection.  
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2.2 Methods of Data Collection and Analysis 11 

The main method of data collection was a survey using a structured questionnaire digitalised in the 

KOBO Collect Mobile App on TECHNO tablets and Android-based smartphones. Direct 

observations and spot checks were used in 25% of the schools visited to observe the water sources, 

hand washing facilities and cleanliness of sanitation facilities, including the accessibility of these 

facilities to people with disabilities. Data from direct observations, GPS coordinates, and photos of 

WASH facilities were also captured using the tablets and smartphones.   

 

Since the data was collected using electronic tablets and smartphones, it was automatically 

uploaded and entered into a database for downloading and quality checks. The data was cleaned 

before being analysed. The data was analysed using STATA version 12 and Microsoft Excel. The 

findings of the observations were analysed and are presented in descriptive tables in Annex 4 and 

graphs in sections of this report. Data was analysed using three key parameters: state, school 

location (urban/rural), and status (schools with/without candidate classes).  

 

2.3 Quality Control Measures 

Several quality control measures were used at different stages of the assessment process: at pre-

assessment, assessment, and post-assessment. These key quality measures included the 

following: 

¶ Training: MOGEI personnel and State Anchor enumerators that were involved in data collection 

were trained on how to administer the questionnaire and undertake field observation using the 

TECHNO tablets and smartphones. Assessment teams pre-tested the questionnaire (Annex 3) 

before data collection during the training. No major changes were made to the questionnaire 

after the pre-testing. 

¶ Supervision of Data Collection: The MoGEI team and the GESS KERL team supervised data 

collectors throughout the assessment. The supervisors provided general guidance on data 

collection and logistics in the field to ensure accurate data were collected. The supervisors also 

had to check for inconsistencies in responses and any other anomalies before uploading the 

data to the central server managed by GESS KERL team at the GESS secretariat.  

 
11 It should be noted at the outset that due to a wide variety of field challenges the assessment was only able to reach 
75% of the targeted 5500 schools.  
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¶ Use of Tablets and Smart Phones for Data Collection: The use of the tablets and 

smartphones provided additional quality control checks during data collection as well as in the 

storage of data. This was achieved by programming the questionnaire in a way that minimized 

error and increased data capture efficiency.  

 

2.4  Ethical Considerations 

Ethical principles critical for providing safeguarding advice for participants were given due 

consideration. The KERL team communicated with relevant authorities and confirmed clearance 

(via a support letter) at national and state levels to conduct the assessment. Assessment 

participants were informed about the purpose of the assessment and how the results will be used. 

All information gathered was and will be kept strictly confidential.  

 

2.5 Informed Consent Procedures  

All participants were briefed about the assessment, its purpose, how the information will be used 

and the risks and benefits of participation. Participants could ask questions regarding the 

assessment to the enumerator. The consent/assent form was read word for word to individual 

participants in English and local languages where necessary. Consent was obtained verbally.  

 

2.5.1 Protocol for Reinforcing Anonymity and Confidentiality  

As a standard protocol, before beginning the interview, enumerators verbally informed the 

respondent that their responses will remain confidential and that their name will never be associated 

with any of the data collected. The respondents were assured that the data collected will be stored 

in a database that only the key research analysts have access to, that the data will be reported  in 

an aggregated manner, and that their names will not be written on any data sheets so that no one 

will be able to link any response to any individual. All data collected was kept anonymous throughout 

the analysis and report writing process. Personal identifying information was not collected. 

 

2.6  Study Limitations 

The key challenges and limitations of the assessment include the following:  

¶ Accessibility to schools was a challenge in some states due to insecurity. (Please reference the 

note above (11 p16) which indicates that 25 percent of the targeted schools could not be 

reached). 
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¶ Inaccessibility of some locations due to flooding, especially in Jonglei state.  

¶ Internet connectivity was also a problem and led to delays in the transmission of data across all 

states.  
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3 Findings  
 

3.1 Demographic analysis  

3.1.1 Assessment completion rate  

The assessment targeted 5,500 schools. By the end of the assessment exercise, 4,159 schools 

were reached. Schools not reached will be assessed during future visits by State Anchors when 

other researches and assessments are being completed. 

 

Seven states did not meet a reach threshold of 80% of schools to be assessed. The states were 

Eastern Equatoria, Jonglei, Lakes, Ruweng Administrative Area, Unity, Upper Night State and 

Warrap. Especially in Jonglei, Warrap States and Ruweng Administrative Area flooding and 

insecurity prevented the assessment team from reaching the schools.  

 

Figure 1: Assessment completion rate 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.1.2 Number, types and location of schools covered by the assessment  

Out of the 4,159 total number of schools reached 64 percent were government schools (2,651), 20 

percent community schools (833), 11 percent faith-based (454) and 5 percent private schools and 

non-governmental (NGO) schools (221). This is shown in Figure 2 below. 

Threshold 
(80%) 
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Figure 2: Assessment by ownership 

 

80 percent (3,300) of the schools surveyed were Primary Schools, while the remaining 20 percent 

(859) were Secondary Schools and ALPs, and AES and TTI schools. The types of schools are 

shown in Figure 3 below. 
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Figure 3: Assessment by type 

 

Disaggregated further by location, 67 percent (2,801) of schools were in rural area, while urban area 

schools made up the remaining 33 percent (1,358). 

Figure 4: Assessment of schools by location 

 

Table 1 & Table 2 in Annex 4 present more details of findings. 

 

3.1.3 School Enrolment  

The total enrolment in all 4,159 schools was reported to be 2,162,365 learners. Of this number, the 

majority are primary school learners, who account for 88 percent (1,896,492) of all learners, while 

secondary schools learners make up 6 percent (131,354) and the remaining 6 percent (134,519) 
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are the learners in ALP, AES, ECD and TTI schools. Learners in rural areas account for 65 percent 

(1,397,867) of enrolled learners, while those in urban areas make up the remaining 35 percent 

(764,498).  

 

Government school learners constitute 66 percent (1,434,591) of enrolled learners, with 34 percent 

(727,774) being learners from other types of schools. 18 percent (386,517) are enrolled in 

community-based schools, 11 percent (227,951) in faith-based schools, 1 percent (19,419) in NGO 

schools and 4 percent (93,887) in private schools. Figure 5 below summarises enrolment according 

to school ownership. 

Figure 5: Enrolment by school ownership 

 

Genderwise, 55 percent (1,198,910) of learners are  male and 45 percent (963,455) of learners 

female. Figure 6 below presents the gender ratios. 
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Figure 6: Enrolment by gender 

 

4 percent (84,960) of learners are  in candidate classes. Disaggregating by gender, male learners 

in candidatesô classes account for 59 percent (49,797) while girls make up the remaining 41 

(35,163). Furthermore, of this number, primary candidate learners account for 71 percent (63,513), 

of which 57 percent (36,122) are boys and 43 percent (27,391) girls, while secondary candidate 

learners make up 25 percent (21,447) of which 64 percent (13,675) are boys and 36 percent (7,772) 

girls. Figure 7 shows the gender distribution in candidate classes. 

Figure 7: Candidate classes by gender 

 

Table 3 in Annex 4 presents the findings in a greater detail. 
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3.2 Water Supply 

3.2.1 Access to water in schools 

91 percent (3,802) of the schools assessed have access to water available from one or more of  the 

following sources - borehole, piped water, protected/unprotected spring or well, rainwater, surface 

water and/or tanker. 9 percent (357) of schools have no access to any type of water source. (See 

figure 8 below) However, actual adequate12 sources of water are available in only 72 percent of the 

schools assessed, with boreholes the most common adequate source, but where only 45 percent 

of these boreholes lie within the vicinity13 of the school.  The remaining schools have access to 

water, but are reliant on sources, which are outside their direct control and are of poor quality. Most 

of these schools are located in Northern Bahr et Ghazal, Western Bahr et Ghazal, Lakes, Western 

Equatoria and Jonglei.   

Figure 8: Schools with access to a  water source 

 

 

In general, boreholes then are the most common source of water for schools in South Sudan. 59 

percent (2,468) of the schools assessed have access to a borehole. However, even though the 

boreholes appear to be the important source of water for the majority of schools, of the 2,468 schools 

that have access to boreholes, as already stated, only 45 percent (1,110) schools have boreholes 

within the vicinity14 of the school. Figure 9 below describes the types of and access to the water 

source. 

 
 

 
12 For purposes of this report, ñadequate òis defined as ñborehole, piped and protected wellsò 
13 For purposes of this report, ñvicinityò is defined as ñwithin the school compoundò 
14 For purposes of this report, ñvicinityò is defined as  ñwithin the school compoundò 
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Figure 9: Types of water source and access rate 

 

 

3.3 Sanitation  

3.3.1 Availability of toilets 

Among 4,159 schools assessed 60 percent (2, 478) have toilets with 40 percent (1,681) of assessed 

schools not having toilets. Figure 10 below shows the distribution of toilets among schools. 
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Figure 10: Percentage of schools with toilets 

 

From a geographical perspective, availability of toilets is much better in urban areas  than in rural 

areas. When comparing the states, there is a massive difference in the availability of toilets in 

schools between some states. For example, in the states, such as Central Equatoria (86 percent) 

and Ruweng Administrative Area (83 percent) a clear majority of schools have toilets. At the same 

time, the situation is the most pressing in Pibor Administrative Area and Unity state, where only 40 

percent of the schools have toilets. Northern Bahr el Ghazal and Western Bahr el Ghazal states 

also have many schools (more than 50% of assessed) without toilets. Figure 11 illustrates the 

distribution of the available toilets among the states and administrative areas. 

Figure 11: Schools with toilets by states and admin. areas 
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3.3.2 Type of toilet 

 

Of the 2,478 of schools with available toilets, 98 percent (2,419) have a toilet with a pit, which makes 

them the most common type of toilet. Out of these 2,419 of pit toilets 78 percent (1,894) are pit 

toilets with a slab, meaning that the remaining 22 percent of pit toilets (525) do not have a slab.  

Tables 6, 7 and 8 in Annex 4 presents the findings in greater detail. 

3.3.2 Access to toilets for learners with disabilities  

Access to toilets for children with disabilities was found to be extremely low for learners. Only 40 

percent (672) of 1,687 learnersô toilets are accessible to learners with disabilities, which constitutes 

16 percent of the overall 4,159 assessed schools.  

3.3.3 Toilet facilities that incorporate menstrual hygiene components  

The assessment established that 84 percent of the schools with toilets have separate toilets for 

each gender. In this regard, there are no striking differences between different states, school 

ownership or between rural and urban schools. However, only 19 percent (316) of all schools with 

functioning learnerôs toilets have menstrual hygiene components15, meaning toilets are equipped 

with buckets, soap and waste disposals.  

Figure 12: Distribution of toilets as per accessibility and incorporation of menstrual hygiene 

 
 

Table 10 in Annex 4 presents the findings with regard to menstrual hygiene components in more 

detail. 

 
15 For the purpose of this report, the άƳŜƴǎǘǊǳŀƭ ƘȅƎƛŜƴŜ ŎƻƳǇƻƴŜƴǘǎέ refers to άōǳŎƪŜǘǎΣ ǎƻŀǇ ŀƴŘ  ǿŀǎǘŜ ŘƛǎǇƻǎŀƭǎέ 
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3.4 Hygiene  

3.4.1 Availability of hand-washing facility, including disability-friendly 

The assessment established that availability of hand-washing facilities16 in schools is low as only 33 

percent  (1,366) of schools assessed (4,159) responded that they had a hand-washing facility. This 

means that 67 percent (2,793) of schools assessed (4,159) have no hand-washing facilities. This is 

shown in Figure 11 below. 

 
 

 

Figure 11: Percentage of schools with access to water 

 

Among all 4,159 schools assessed, the availability of a hand-washing facility is substantially lower 

in government and NGO schools, than in private schools, and faith-based and community schools. 

This is evident, with only 28 percent (730) of all assessed 2,651 government schools and 11 percent 

(3) of all 28 NGO schools having hand-washing facilities, with availability much better in 59 percent 

(113) of all 193 private schools, where 56 percent (256) of all 454 faith-based schools and 32 percent 

(264) of all community schools had the necessary facility.  

 

A higher percentage, i.e. 53 percent (719) of 1,358 urban schools, as opposed to 23 percent (647) 

of 2,801 rural schools had hand-washing facilities available. So of the 67 percent of schools (2,793) 

out of all schools assessed (4,159) which do not have hand-washing facilities, where 23 percent are 

urban (639) and 77 percent rural (2,154).  

 
16 For purposes of this report, ñhandwashing facilityò refers to ña designated place in a school, where hands are meant to 

be washedò 
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There is also a regional imbalance in terms of availability of hand-washing facilities in schools. The 

situation is the most problematic in Pibor Administrative Area, where all 30 schools are lacking hand-

washing facilities. Likewise, only 20 percent (114) of the 561 assessed schools in Northern Bahr el 

Gazal, 13 percent (61) of the 482 assessed schools in Warrap and 13 percent (51) of the 397 

assessed schools in Western Bahr el Ghazal have hand-washing facilities available.  

 

3.4.2 Functionality of hand-washing facilities and availability of water and soap 

The situation regarding the lack of hand-washing facilities in schools is further exacerbated by the 

fact, that not all existing hand-washing facilities are functional. At the time of assessment, of the 

1,366 schools with hand-washing facilities 81 percent (1,107) had water available, but only 49 

percent  had soap available.  

 

Table 5 in Annex 4 presents more detailed findings of hygiene assessment. 
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4 Conclusion and Summary  
 

The findings in this report highlight the challenging situation with regard to sanitation and hygiene 

and the supply of water in South Sudan schools.  

 

With regard to water, 91 percent (3,802) of the assessed (4,159) schools have access to water 

resources while the remaining 9 percent (357) lack access to any water source. However, even 

among the schools with access to water resources, there are many problems such as the location, 

distance (more than 500 meters) or seasonality of the water source, which make the sources only 

partially available in practice, meaning that much needs to be done to provide adequate supplies of 

water to schools. Figure 12 below shows the percentage of schools that do not have access to water 

at national level and by states. 

 
Figure 12: Schools with no water access nationally and by states 

 

 

For most of 3,802 schools with water sources, the borehole is the main source of water (65 percent). 

Nonetheless, it is to be noted that a significant proportion (1,358) out of the 65 percent (2,468) of 

schools, which have access to boreholes do not have them within their school compound. Figure 

13 below shows the percentage of schools that do not have boreholes within the school vicinity (i.e. 

compound). 
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Figure 13: Schools with no boreholes nationally and by states 

 

 

Concerning availability of toilets, 60 percent (2,478) of the schools have toilets, with 40 percent 

(1,681) having no toilets. Figure 14 below shows the percentage of schools that do not have toilets 

at national level and by states. 

 
Figure 14: Schools with no toilets nationally and by states 
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Overall, the assessment established that majority of schools used two types of toilets, i.e. pit toilets 

with slab and pit toilets without slabs.  When it comes to learnersô toilets, a clear majority of the 

toilets (78 percent) are pit toilets with slabs. Figure 15 below shows the percentage of schools that 

do not have toilets with slabs. 

 
Figure 15: Schools with pit toilets with or without slabs 

 

 

Menstrual hygiene incorporation in toilets is generally low most likely thus hindering adolescent girlôs 

attendance at school during their menstruation period. Currently, only 19 percent (316) of the 

schools with learnersô toilets (1,687) have menstrual hygiene compliant toilets. Thus, 81 percent 

(1,371) of learnersô toilets need to be made menstrual hygiene compliant as an absolute priority due 

to its importance in the retention of adolescent girls and to improve gender equity(Alam et al. 2017). 

 

Concerning hand-washing, only 33 percent (1,366) of schools assessed had a hand-washing facility 

at the time of the survey. This means that 67 percent (2,793) of schools have no hand-washing 

facilities. Furthermore, at the time of assessment soap was available only in 49 percent (668) of the 

schools with hand-washing facilities (1,366). This is a significant issue, since learners are expected 

to wash their hands on arrival at school and perform supervised group hand washing with soap as 

part of daily school activities. Access to a hand washing-facility to learners with disabilities was as 

low as 26 percent (440) across all (1,687) schools which had learnersô toilets. Figure 16 below 

shows the percentage of schools that do not have hand-washing facilities at national level and by 

states. 
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Figure 16: Schools with no handwashing facilities nationally and by states 
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5 Recommendations 
 

Every child and every school staff member have the right to a safe and healthy learning and teaching 

environment, including access to adequate WASH facilities, especially in the light of the pandemic. 

Also, there is a growing evidence that there is a correlation between improving access to WASH 

facilities in schools and positive health and educational outcomes for learners (Erhard at al 2013). 

Therefore, the need is for the Government to invest in improving the WASH facilities in schools 

based on this WASH assessment. There is also a need for the Government and schools to allocate 

(or reallocate if necessary) Capitation Grant resources to support ensuring that all school staff and 

learners have access to WASH facilities as soon as possible.  

The recommendations which follow are suggested for implementation by the Government with the 

support from education stakeholders, implementing partners and donors:  

 

I Ensure that water is accessible for schools that have boreholes at their disposal, but 

which are not within the vicinity of the school. 

Ensure that all schools which have boreholes at their disposal, but not within their compound 

are able to use them until boreholes can, if necessary, be drilled within their compound. Priority 

should be given to Unity State, Upper Nile State, Western Equatorial State, and Pibor and 

Ruweng Administrative Areas where over 80% of schools assessed do not have boreholes 

within the school compound.  

The exact measures to be taken are to be discussed individually with the schools, which have 

access to boreholes, but which are not within the vicinity of the school, to first consider if the 

water could be made more accessible. The suggested measures could  include, but not be 

limited to, provision of electric pumps, and extension water pipes according each schoolôs 

individual needs and the available budget. Ultimately, it is recommended, in the medium and 

long term, that in order to have comprehensive and equitable access to an adequate supply 

of water in schools, to drill boreholes in all schools, which do not either have them, or are able 

to effectively access an adequate supply of water from those that do not lie within the vicinity 

of the school.  
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II  Construct slabs for pit toilets without slabs in schools and ensure they are disability 

accessible.   

The construction of slabs in existing toilets to separate toilets for boys and girls should be 

prioritized to improve the gender equality for school attendance. Wherever possible slabs 

should also be built in shared toilets to separate girls to ensure safeguarding of girls and 

necessary privacy for carrying out the menstrual hygiene. They should also be made 

accessible for children with disabilities. 

 

III  Construct disability-friendly and gender separated pit toilets with slabs in schools 

with no toilets.  

It is recommended to construct disability-friendly pit toilets with slabs with gender separation 

in the 40 percent (1,681) of schools, which do not have toilets. Priority should be given to 

Northern Bahr el Ghazal, Western Bahr el Ghazal, Unity state and Pibor Administration Area 

which have many schools (more than 50% of assessed) without toilets.  

 

IV Incorporate menstrual hygiene components in all the toilets for learners.  

All girlsô toilets should be made menstrual hygiene compliant due to its importance in the 

retention of adolescent girls and to improve the gender equality. School officials need to 

ensure that girlsô toilets have buckets, soap and that waste disposal facilities are available 

to the girls at all times.  

 

V Establish or improve hand washing facilities in all schools where necessary, and 

ensure all hand-washing facilities are disability-friendly. 

It is recommended that disability-friendly hand-washing facilities are established in all 

schools lacking the same. This is required to ensure that all learners and staff at schools of 

all states have access to functional hand-washing facilities. Water and soap have to be made 

available at all hand-washing stations, as hand hygiene and proper washing hands with soap 

under running water are key prevention measures in relation to COVID-19 transmission and 

improved basic hygiene.   
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VI Complete the assessment of schools, which were not visited.  

Complete the assessment of 25 percent (1,393) of 4,159 schools, which were not visited. A 

total  of seven states did not meet the threshold of 80 percent target of schools to be 

assessed. The states to visit are the Eastern Equatoria, Jonglei, Lakes, Ruweng 

Administrative Area, Unity, Upper Night State and Warrap. Especially in Jonglei, Warrap 

States and Ruweng Administrative Area, where the flooding and insecurity prevented the 

assessment team from reaching the schools. 

VII Develop an action plan for the implementation of the recommendations.  
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Annex 1: National Overview 
 

  

 

 

 

 

 

  

WATER 

In terms of access, 9% 

of schools (357) have 

no access to water 

sources 

BOREHOLE 

55% of schools in 

South Sudan have no 

borehole in the vicinity 

of school  

TOILET 

 
40% of schools in 

South Sudan have no 

toilets.  

HAND-WASHING FACILITY 

 
67% of schools in 

South Sudan have 

no hand-washing 

facility  

National figures  

The data shows that 65% of schools 

have access to a borehole of which 

45% of boreholes were within vicinity of 

schools. It also indicates toilets are 

available in 60% of schools. Only 33% 

of schools have a hand-washing facility 

available. Further interrogation of data 

reviews that 40% of schools have 

toilets accessible to learners with 

disabilities. Only 19% of toilets 

incorporated menstrual hygiene 

component 

KEY INDICATORS 

The 4,159 schools (75%) out of 5,552 (100%) of schools registered in SAMS were reached by the 

assessment. It included 3,300 (79%) primary schools, 378 (9%) ECD, 329 (8%) secondary schools, 132 

(3%) ALP, 19 AES (0.5%) and 1 (0.01%) TTI. Disaggregating further by location, the total number of 

rural area schools accounted for 67 percent (2,801), while urban area schools made up the remaining 

33 percent (1,358). The total enrolment in all 4,159 schools was reported to be 2,162,365. Of this 

number, primary students accounted for 88 percent (1,896,492), while secondary schools made up 6 

percent (131,354) and the remaining 6 percent (134,519) were ALP, AES, ECD and TTI schools. Total 

number of government schools accessed was 2,651(64%), community schools 833 (20%), faith-based 

schools 454 (11%), private schools 193 (5%) and NGO 28 (1%) 
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Annex 2: State Profiles 
 

CENTRAL EQUATORIA STATE 

WASH FACILITY IN SCHOOLS ASSESSMENT PROFILE 

 

 

 

 

A total of 666 schools were surveyed in Central Equatoria State. The 666 schools reached include 368 

(55%) primary schools, 212 (32%) ECD, 75 (11%) secondary schools, and 11 (2%) ALP. The data 

indicates that 275 (41%) of schools accessed are in the rural areas of Central Equatoria and 391 (59%) 

of schools are in the urban areas. It was observed that the total enrolment at the time of this assessment 

was 282,355 students. Males account for 144,853 (51%) and females represent 137,502 (49%) students 

of the total enrolment.  

WATER 

In terms of in access, 

2% of schools (16) 

have no access to 

water sources 

BOREHOLE 

22% of schools in 

CES assessed have 

no borehole in the 

vicinity of school  

TOILET 

 
14% of schools in 

CES assessed have 

no toilets.  

HAND-WASHING FACILITY 

 

37% of schools in 

CES have no hand-

washing facility  

CES Statistics  

The data shows that 86% of schools 

have access to a toilet. It also 

indicates that 72% of schools have a 

borehole within the vicinity of a 

school. About 63% of schools have 

hand-washing facilities available.  

Further interrogation of data reveals 

that 34% of schools have toilets 

accessible to learners with disability. 

Only 26% of toilets incorporated 

menstrual hygiene component 

 

KEY INDICATORS 
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EASTERN EQUATORIA STATE 

WASH FACILITY IN SCHOOLS ASSESSMENT PROFILE 

 

 

 

  

A total of 290 schools were surveyed in Eastern Equatoria State. The 290 schools reached include 237 

(82%) primary schools, 27 (9%) ECD, and 26 (9%) secondary schools. The data indicates that 202 (70%) of 

schools accessed are in the rural areas of Eastern Equatoria and 88 (30%) of schools are in the urban areas. 

It was observed that the total enrolment at the time of this assessment was 130,443 students. Of the total 

enrolment, males account for 71, 465 (55%) and females represent 58,978 (45%) students..  

WATER 

 

In terms of access, 6% 

of schools (6) have no 

access to water 

sources 

BOREHOLE 

 

50% of schools in EES 

assessed have no 

borehole in the vicinity 

of schools  

TOILET 

 

28% of schools in EES 

assessed have no 

toilets.  

HAND-WASHING FACILITY 

 

52% of schools in 

EES have no hand-

washing facility  

EES Statistics  

The data shows that 72% of schools 

have access to a toilet. It also 

indicates that 50% of schools have 

a borehole within the vicinity of 

school. About 48 of schools have 

hand-washing facilities available.  

Further interrogation of data 

reviews that 34% of schools have 

toilets accessible to learners with 

disabilities. Only 29% of toilets 

incorporated menstrual hygiene 

components  

KEY INDICATORS 




















































































